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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF ST PETER CHANEL SCHOOL FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2023 
 
 
The Auditor-General is the auditor of St Peter Chanel Motueka School (the School). The Auditor-
General has appointed me, Warren Johnstone, using the staff and resources of BDO Christchurch, to 
carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 17, that comprise the statement 
of financial position as at 31 December 2023, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
In our opinion the financial statements of the School:  
 
 present fairly, in all material respects: 

  
o its financial position as at 31 December 2023; and 
 
o its financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector Public Benefit Entity Standards Reduced Disclosure Regime. 
 

 
Our audit was completed on 18 September 2024. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our 
report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as  
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applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.  
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, 

whether due to fraud or error, design and perform audit procedures responsive to those risks, 
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. 
The risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are 
based on the audit evidence obtained up to the date of our auditor’s report. However, future 
events or conditions may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of  
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material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement 
of Responsibility, Members of the Board Listing, Statement of Variance, Kiwisport Report, Report on 
how the school has given effect to Te Tiriti o Waitangi, Evaluation of the School’s Students’ Progress 
and Achievement and the Statement of Compliance with Employment Policy, but does not include 
the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1)issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
 
Warren Johnstone  
BDO Christchurch  
On behalf of the Auditor-General 
Christchurch, New Zealand 



 
 
ST PETER CHANEL SCHOOL KIWI SPORT FUNDING STATEMENT 2023 
 
Kiwisport funding for 2023 - $925.36 
 
Kiwisport funding in 2023 was directed towards funding our No Child Left Inside 
Physical Education Programme to the value of $500. This amount was paid in 
December 2022, as it was requested that schools pay ahead of the delivery of the 
programme to ensure it went ahead, however the programme only went for the first 
term before all funding was used (therefor there was no credit given from money 
paid). 
 
The remainder of the funding was spent on our Education Outside the Classroom 
programmes for our students with Whenua Iti Outdoors outdoor activity programmes 
held at Whenua Iti Outdoors for each classroom.  
Total spend with Whenua Iti Outdoors in 2023 - $510.00 
 
For further details please refer to our accounts.  
 
Marg Campbell-McCauley 
Principal  
St Peter Chanel School 
Motueka 
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Analysis reporting 

Statement of Variance Reporting  

School Name:  St Peter Chanel School, Motueka  School Number:  3222 

 

Strategic Aim: 

 

 

Through our Catholic Character, use effective relationship-based teaching practices and 
systems to enhance communication and engagement with our staff, learners, families-
whānau, and wider community. 

Annual Aim:  

 

 

Teachers sustain relationship-based teaching practices into their teaching and learning 
programmes, using the Relationship Based Teacher Profile as a guide to their practise. 

Target:  

 

 

For 85% or more of our students to be at or above their expected curriculum level in Reading, 
Writing and Mathematics. 

 

Baseline Data:  

 

 

 

Results for Term 4 2022 
Mathematics: 80% of students are achieving at or above the expected curriculum level, with 20% achieving below. Out of 
the 11 students achieving below, 2 were Māori (all boys) 18% of those below were Māori. 32% of our enrolled students are 
identified as Māori in 2022. This is an improvement over last year, and the most positive result for our Māori students since I 
began tracking data in this way to share with the Board and staff.  

Reading:84% of students are achieving at or above the expected curriculum level, with 16% of students achieving below. Of 
the 9 students achieving below the expected curriculum level, 2 were Māori (all boys), 22% of the below students were Māori. 
This shows an overall improvement for our students with Reading achievement, though not achieving our set goal of 85% of 
Readers at or above their curriculum level.  

Writing: 79% of students are achieving at or above the expected curriculum level, with 21% achieving below the expected 
curriculum level. Of the 12 below, 3 were Māori (all boys). 25% of those below, were Māori. These results indicate that Writing 
is still an area that challenges our students the most (though not much more than the skill of Reading).  
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

To improve student achievement in Maths: 
Participated in PLD with the Motueka Kāhui Ako 
using the Relationship Based Teacher Profile as 

a way to engage and improve students with 
their Mathematics.  
With the support of the Kāhui Ako embedded 

understanding of relationship-based learning 
and determine a model that is effective to our 
school culture and lift the achievement of target 

groups.Attended PLD offered to Robb Proffitt-
White  The Learner First Mathematics, that 
connected to our needs as identified by our 

Teaching as Inquiry planning and enhances our 
planning for effective Mathematics learning 
programmes – implementing suggested 

practices.  
To improve student achievement in Reading: 
Collected the STAR data early in March and 

analyse subtests scores to inform explicit 
teaching and monitor students’ learning and 
rates of progress. Used Assessment for 

Learning practices. Held co-construction 
meetings regularly to discuss barriers for 
learners in Reading. Implement teaching as 

Inquiry to enhance our explicit teaching of 
reading processes and comprehension 
strategies. Continued our ESOL support 

programme. Offered Early Literacy Support to 
Year 2 students (with MOE support) and 
through employing a trained Reading Recovery 

teacher. Continued to have regular professional 
learning and development in Structured Literacy 
with a Reading focus. 

To improve student achievement in Writing: 
We collected writing samples and evidence 
across the whole-school and analyse them to 

inform explicit teaching and regularly monitor 
students’ learning and rates of progress. 
Had Co-constructing Meetings each term to 

have conversations about focus-students’ 
learning, next steps and their rates of progress. 
Implemented Teaching as Inquiry to enhance 

our explicit teaching of writing and to engage 
learners. Continued to have regular professional 
learning and development to build our 

knowledge about effective literacy teaching. 
Participated in PLD with the Motueka Kāhui Ako 
using the Relationship Based Teacher Profile as 

Term 4 2023 Achievement Data 

Mathematics:  
 92% of student are achieving at or 
above the expected curriculum 
level, with 7%  achieving below. 
Out of the 4 students achieving 
below, 1  of those below is Māori 
(a boy), equating to 25% of the 
students below, were Māori.  
 
Reading: 
91% of students are achieving at 
or above the expected curriculum 
level, with 9% achieving below. 
Out of the 5 students achieving 
below, 2 of those below is Māori 
(a boy), equating to 40 % of the 
students below, were Māori. 
 
Writing: 
82% of students are achieving at 
or above the expected curriculum 
level, with 18% of students 
achieving below. Out of the 10 
students achieving below, 1 is 
Māori (a boy), equating to 10% of 
the students below, were Māori. 
 

Overall student achievement at St Peter Chanel School 
in 2023 was very good - amongst the best results we 
have had in the last 10 years of the school. Writing 
remains our students’ most challenging subject, as not 
only did we have the most students at risk with their 
learning, we also had no students achieving above their 

expected level. Māori students make up 30% of our roll, 
and Māori students were over-represented in those not 
achieving the expected level for their age in the area of 
Reading. Our Māori students are achieving within the 
expected representational rates in Writing and 
Mathematics, this is an improvement from last year’s 

results. Special educational needs of our students, 
(breaking down our students at risk of not achieving), 
we have a community of immigrant students whose 
first language is not English (we have 10 students 
receiving ESOL funding support from the Ministry of 
Education). It often takes students several years to 
become fluent in reading and writing English, even if 

they have parents who are native or fluent English 
speakers. Some of these students have entered the 
country and been enrolled at SPC within the last 6 
months and so are still very new to /English-medium 
schools. We have a number of students who are 
diagnosed with neurodiversity or who are awaiting a 
diagnosis and those students who have been exposed 

to trauma at a young age. Neurodiversity often impacts 
learning or prove to be a barrier to learning. There are 
also a proportion of students who were only enrolled at 
school once they turned 6. This represents 40 missed 
weeks of structured teaching instruction and so these 
students are often at least a year behind in their 
learning achievement and require acceleration if they 

are ever to meet their expected curriculum level.  
Accelerated Learning Successes: Teacher planning and 
intervention, the support of a teacher aide working 
alongside students 17.5 hours a week and employing a 
Reading Recovery teacher have resulted in most of our 
at risk students achieving their expected level of 
learning. Professional Learning Development in 

maintaining our relationship-based teaching approach, 
in having the first year of the Positive Behaviour 4 
Learning programme undertaken by our lead teacher 
(to offer strategies to support learners with 
neurodiversity and those who have experienced 
trauma) and our Junior classroom following the 

structured literacy approach to literacy learning have all 

 

Next steps for 2024: Along with targeted 
planning and teaching for those identified 
as not meeting curriculum expectations, 
2024 will see the second year of the PB4L 
programme to be implemented will align 
our behaviour management systems to 
further support positive behaviour for 
learning, where the theory is put into 
practise in classrooms. Our two other 
classrooms will incorporate the 
structured literacy approach to learning 
under the guidance of our newly 
appointed senior teacher. We will also be 
part of MOE contracts to improve literacy 
acquisition with the Reading Together 
Programme taking place in our Junior 
classroom in Term 1 and with the 
Accelerating Literacy Learning 
programme being implemented in our 
middle classroom. For Mathematics, we 
will unify the online Math drill and 
practise programme the middle and 
senior classrooms use (both will now use 
MathBuddy) anchoring our learning more 
firmly in the NZ Curriculum. Our Kāhui 
Ako PLD will also offer Maths PLD we can 
take part in and Taha Māori lessons to 
further support staff cultural competency 
and foster Te Rēo usage within the 
classroom and school environment. 
Senior management consider this many-
pronged approach will see students at 
risk with their learning, make further 
gains in their individual achievement. 
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a way to engage and improve students with 

their writing.  Attended further Structured 
Literacy PLD as offered and needed, combined 
with our established whole language approach.  

impacted on the achievement of those at risk of not 
achieving with their learning. 

Planning for next year:  

 
Continue with Reading Recovery if we can secure a teacher (funding from MOE has been successfully applied for) for our Year 2 students who are 
presenting as at risk of not achieving with their learning. 
Continue with PB4L (Positive Behaviour for Learning) systems and practices to enhance the learning environment and further engage students 
with their learning and self-management. 
Continue to use the practices and resources from “The Learner First” Mathematics (facilitator Rob Proffitt-White) in line with the curriculum 
refresh for Mathematics. 
Delve more deeply into Structured Literacy, in line with the current research about how best to ensure all learners are systematically taught 
literacy – ensuring a set-programme is running across all classrooms to address literacy learning needs and to provide the students with targeted 
teaching that addresses their needs and provides them with a strong foundation for success with their literacy learning, in line with the curriculum 
refresh for Reading and Writing.  
 

 



 
Results from data collected for end of Term 4 2023 

MATHEMATICS Year 1-8 Results PERCENTAGES 
(Rounded) 

WELL BELOW 0 0% 

BELOW 4 7% 

AT 52 91% 

ABOVE 1 2% 

TOTAL  57 100% 

 

READING TERM Year 1-8 Results PERCENTAGES  

WELL BELOW 0 0% 

BELOW 5 9% 

AT 48 84% 

ABOVE 4 7% 

TOTAL  57 100% 

 

WRITING Year 1-8 Results PERCENTAGES 

WELL BELOW 0 0% 

BELOW 10 18% 

AT 47 82% 

ABOVE 0 0 

TOTAL  57 
 

100% 

Achievement across the core curriculum areas 
These results are for the 57 students enrolled from Year 1-Year 8. Please note we had two students who 
were dual enrolled at Health School as well as St Peter Chanel School – we have no current assessment 
data for these students – this will be held by the Health School.  
 

Mathematics:  
 92% of student are achieving at or above the expected curriculum level, with 7%  achieving below. Out 
of the 4 students achieving below, 1  of those below is Māori (a boy), equating to 25% of the students 
below, were Māori.  
 

Reading: 
91% of students are achieving at or above the expected curriculum level, with 9% achieving below. Out 
of the 5 students achieving below, 2 of those below is Māori (a boy), equating to 40 % of the students 
below, were Māori. 
 

Writing: 
82% of students are achieving at or above the expected curriculum level, with 18% of students 
achieving below. Out of the 10 students achieving below, 1 is Māori (a boy), equating to 10% of the 
students below, were Māori. 
 

Analysis  
Overall student achievement at St Peter Chanel School in 2023 was very good - amongst the best 
results we have had in the last 10 years of the school. Writing remains our students’ most challenging 
subject, as not only did we have the most students at risk with their learning, we also had no students 
achieving above their expected level. Māori students make up 30% of our roll, and Māori students 
were over-represented in those not achieving the expected level for their age in the area of Reading. 
Our Māori students are achieving within the expected representational rates in Writing and 
Mathematics, this is an improvement from last year’s results.  



Special educational needs of our students, (breaking down our students at risk of not achieving), we 
have a community of immigrant students whose first language is not English (we have 10 students 
receiving ESOL funding support from the Ministry of Education). It often takes students several years to 
become fluent in reading and writing English, even if they have parents who are native or fluent 
English speakers. Some of these students have entered the country and been enrolled at SPC within 
the last 6 months and so are still very new to /English-medium schools. We have a number of students 
who are diagnosed with neurodiversity or who are awaiting a diagnosis and those students who have 
been exposed to trauma at a young age. Neurodiversity often impacts learning or prove to be a barrier 
to learning. There are also a proportion of students who were only enrolled at school once they turned 
6. This represents 40 missed weeks of structured teaching instruction and so these students are often 
at least a year behind in their learning achievement and require acceleration if they are ever to meet 
their expected curriculum level.  
Accelerated Learning Successes: Teacher planning and intervention, the support of a teacher aide 
working alongside students 17.5 hours a week and employing a Reading Recovery teacher have 
resulted in most of our at risk students achieving their expected level of learning. Professional Learning 
Development in maintaining our relationship based teaching approach, in having the first year of the 
Positive Behaviour 4 Learning programme undertaken by our lead teacher (to offer strategies to 
support learners with neurodiversity and those who have experienced trauma) and our Junior 
classroom following the structured literacy approach to literacy learning have all impacted on the 
achievement of those at risk of not achieving with their learning.  
Next steps for 2024: Along with targeted planning and teaching for those identified as not meeting 
curriculum expectations, 2024 will see the second year of the PB4L programme to be implemented will 
align our behaviour management systems to further support positive behaviour for learning, where 
the theory is put into practise in classrooms. Our two other classrooms will incorporate the structured 
literacy approach to learning under the guidance of our newly appointed senior teacher. We will also 
be part of MOE contracts to improve literacy acquisition with the Reading Together Programme taking 
place in our Junior classroom in Term 1 and with the Accelerating Literacy Learning programme being 
implemented in our middle classroom. For Mathematics, we will unify the online Math drill and 
practise programme the middle and senior classrooms use (both will now use MathBuddy) anchoring 
our learning more firmly in the NZ Curriculum. Our Kāhui Ako PLD will also offer Maths PLD we can 
take part in and Taha Māori lessons to further support staff cultural competency and foster Te Rēo 
usage within the classroom and school environment. Senior management consider this many-pronged 
approach will see students at risk with their learning, make further gains in their individual 
achievement.  
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Compliance with Education and Training Act 2020 requirements to be a good 
employer for the year ending 31 December 2023.  

The following questions address key aspects of compliance with a good employer 
policy:   

Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working conditions? 

Yes we believe so. 

What is in your equal 
employment opportunities 
programme?  

How have you been fulfilling 
this programme? 

We follow our Equal Employment Opportunities policies 
and procedures outlined in SchoolDocs and is available 
for staff and school whānau to review. These are 
reviewed regularly and endorsed by our Board of 
Trustees. 

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 

  

Through an appointment panel made up of the Principal, 
BOT member and Staff Representative – or a variation of 
this this if required – if appointing a new Support Staff 
member (Office Manager), the appointment panel would 
consist of the Principal and the current Office Manager. 

How are you recognising, 

− The aims and 
aspirations of Maori,  

− The employment 
requirements of Maori, 
and  

− Greater involvement of 
Maori in the Education 
service? 

We acknowledge and honour our Treaty obligations as 
employees of the Ministry of Education including in our 
curriculum Early Aotearoa- New Zealand History, 
elements of basic Te Reo, elements of tikanga, and 
include aspects of these in our Special Character 
education. Acknowledging the right for whānau support 
should this be requested. We are actively seeking 
Kapahaka and Te Reo teachers and tutors for our 
students (not necessarily trained teachers) and would 
encourage any employee in growing their career.   

How have you enhanced the 
abilities of individual 
employees? 

Supported them in growing their capacity and leadership 
skills. Acting as references and referees for employees 
seeking to gain further qualifications. Acted as mentors to 
teacher trainees. Appointee people to positions of 
responsibility. Recommended to people they apply for 
positions of responsivity. Facilitated employees to gain 
purposeful qualifications.  

How are you recognising the 
employment requirements of 
women? 

Currently we are an all women staff. We operate flexitime 
/ or paid leave for support staff and teachers in response 
to parental needs (should they need to take a child to an 
appointment) and whānau leave if children are sick and 
need to be cared for by an employee.  

How are you recognising the 
employment requirements of 
persons with disabilities? 

We provide accessible facilities to our buildings, including 
access to toilets that are accessible to disabled people 



and a dedicated car-park for any person who has a 
disability visiting or employed at our school. 

  

Good employer policies should include provisions for an Equal Employment Opportunities 
(EEO) programme/policy . The Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  Yes   

Has this policy or programme been made available to staff?  Yes   

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

   No 

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 Yes    

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

   No 

Does your EEO programme/policy set priorities and objectives?  Yes    

  

 



 

 

 

How have St Peter Chanel School Board given 
effect to Te Tiriti o Waitangi in 2023? 

As a school, we have guidelines and practices that recognise Aotearoa-New 
Zealand’s cultural diversity and the unique position of Māori culture. The 
Board, Principal and Staff of St Peter Chanel School are committed to 
acknowledging the importance of Te Tiriti O Waitangi as Aotearoa-New 
Zealand’s founding legal document. Aotearoa-New Zealand Early Histories 
curriculum will focus on valuing Matauranga Māori (traditions, values, 
concepts, philosophies, world views and understandings derived from uniquely 
Māori cultural points of view. 
 
To achieve this, we: 
▪  Include Te Tiriti aspirations in our Strategic Aims, Strategic Plan and 

Annual Plan  
▪ focus on the achievement of Māori and Pasifika students and ensure that 

they receive adequate support to access the curriculum with success 
▪ seek ways to incorporate elements of Tikanga and Te Reo into units of work 

across all areas of the curriculum (especially significant in our Tō Tātou 
Whakapono Religious Education curriculum)  

▪ Teaching staff have been involved in Professional Learning Development in 
2022 and 2023 developing their knowledge and skills in local tikanga, Te 
Reo, celebrating local pūrakau (traditional-teaching stories) and places of 
cultural significance – this is set to continue through Ki Kahui Ako Motueka 
initiatives and SPC leadership team 

▪ ensure classroom teachers use basic Te Reo; 
▪ teach topics in Motueka regional history, including Māori settlement and pa 

sites; 
▪ teach wāiata in class and as a whole school; 
▪ use Māori greetings every day and a range of greetings from other 

languages, reflecting classroom culture 
▪ display some signs in both Māori and English 
▪ ensure there are adequate resources to support Tikanga and Te Reo 
▪ consult with parents/caregivers/whānau annually as to the type of 

programmes they believe will enhance Māori student performance 
academically, physically and socially 



▪ Report regularly to the School Board on Māori student achievement and 
devise targeted programs to support those who are at risk of not achieving 
expected levels of learning 

▪ Have Kapahaka be a regular part of our Arts / Music curriculum  
▪ When a parent of a full-time student requests that their child be provided with 

instruction in Te Reo Maori, the Principal, on behalf of the Board, will take all 
reasonable steps by:  

- Where appropriate, supporting an application for dual enrolment at 
the Correspondence School for the student, and provide support staff  
assistance, as we are not currently resourced to provide immersion 
delivery. 
 
 

2023 – Māori Student Achievement at St Peter Chanel School 
The Principal and School Board were pleased to note that in 2023 Māori students at St 
Peter Chanel School Motueka, most were achieving within the expected level of 
learning for Writing and Mathematics. Those students who were achieving below were 
being catered for with planned teacher intervention. Māori students were 
overrepresented in the percentage of those achieving below the expected level in 
Reading, and plans are in place to address this in 2024. 
(Please refer to the accompanying Variance Report 2023 and Student Progress and 
Achievement Data Report 2023 for further detail).  
 
Marg Campbell-McCauley  
Principal  
On behalf of  
St Peter Chanel Board of Trustees 
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